ABSTRACT
But, perhaps, concern about online doctoral degrees is not about the method of delivery, but rather rests in hesitations over expanding the meaning of a doctoral degree.
Traditionally, recipients of doctoral degrees served as the predecessors to institutions of higher education (Golde, Jones, Bueschel & Walker, 2006; Nyquist, 2002) .
Acceptance into doctoral programs was restricted to the academically elite due to the finite number of academic positions available in the academy. Those with newly minted doctoral degrees were young scholars ready to begin the slow steps through the promotion and tenure ranks of higher learner. Key to this journey is scholarly activity directly tied to the creation of knowledge; as such, the focus has been almost exclusively on discovery as the basic empirical skill set imparted to doctoral candidates. Recognizing this shift, the key to breaking down bias and resistance to online doctoral degrees rests in an understanding of the philosophy behind practitionerbased doctoral programs and the learning organization that supports the integration of professional experience, advanced content knowledge and scholarly investigation.
The strong growth in online doctoral programs targeting working professionals (Lee & Nguyen, 2007; Servage, 2009) mandates a better understanding of the similarities (Scott, et al., 2004; Neumann, 2005) and differences between traditional and applied models of doctoral education. Golde, et al. (2006) describe the opportunity to identify differential outcomes for doctoral education, moving beyond the narrow emphasis on knowledge-production to encompass a more comprehensive view of the value of ARTICLES integrated, applied research. The issue is not one of superiority (i.e., a comparative rating of the relative value of online or face-to-face doctoral programs), but rather lies in identifying the unique components of an online, scholarpractitioner doctoral program that ensure academic quality.
The Doctoral Vision
With an awareness of the unique, applied goals and perspectives of professional adults pursuing advanced degrees, the doctoral vision of a scholar-practitioner program is four-fold Achieving this vision requires a comprehensive understanding of the learning model required to strategically foster academic, professional and scholarly success for doctoral students in online programs.
The Learning Model
As highlighted in our model of doctoral education, see 
Intentionality
Unlike previous academic experiences, a doctoral degree is a lengthy, self-directed pursuit requiring extended motivation, self-efficacy and purpose. The issue of selfdirected motivation and intentionality becomes even more prevalent in the online environment which is void of the social components of face-to-face education. As such, deliberate emphasis and support for intentionality is essential for fostering the success of learners entering an online doctoral program.
As soon as learners express an interest in pursuing a doctorate degree, the university begins a dialogue of Recognizing that doctoral learning is a developmental process, the curriculum must be structured to support iterative growth toward the broader intellectual and scholarly program goals. In addition, the curriculum (including developmental perspectives, expectations and benchmarks) must be clearly articulated to learners, faculty members, and support associates. For the purposes of illustration, we highlight two focal points in operationalizing curriculum considerations: the program entry sequence and dissertation process.
